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To whom it may concern,

In Europe a school has the right to call itself a Steiner or Waldorf School if it is a member of
its national organisation or, in the absence of a naticnal body, the European Council for
Steiner Waldorf Education (ECSWE). Mindful of the Steiner Waldorf schools movement as a
worldwide, international movement, schools within ECSWE recognise and work with a
body of shared principles.

The philosophy underpmmng Steiner Waldorf education is founded on recognition of the
human being mcorporatmg a body, a soul and a spirit. The body of ideas and the research
activity which inspire the educational principles is called ‘anthroposophy’, meaning a
thorough and comprehensive study of the full nature of the human being and the world.

The term “anthroposophy’ was coined by Rudolf Steiner in the early part of the 20t century,
to describe his work and research into the essential nature of life, humanity and the world.
This research work sought to embrace the tangible, materially-verifiable components of life
and the more intangible, spiritual dimensions of existence and reality. Anthroposophy is a
developing body of knowledge, practice and research. The work includes research into the
volitional, emotional and cognitive faculties. These faculties often elude current standards
of evidence, proof and verification, yet constitute the essential instruments through which
the human being and in particular, the growing child is enabled and empowered to
construct the experiences, learning processes and competences which will serve him/her
throughout life.

Steiner Waldorf educators study and research aspects of anthroposophy in order to inform
and develop their work as teachers within the schools and places of learning. The
philosophical and methodological approaches that underlie anthroposophy are regarded as
tools for personal and professional development; they are not taught within the school,
either as a subject or as belief.

Enclosed with this letter is statement of principles and aspirations, agreed by the European
Council for Steiner Waldorf Education — the umbrella organisation for the 650 Steiner Waldorf
schools in the European area — at our Council Meeting Timisoara, Romania, in May 2009.

Thank you for your consideration.

/%L/E urgpean Council o

Stainer Waldoef £ mr'"»

Christopher Clouder Kidbrooke Pafk Forest Row Riiio i:,--.és--'-..; W
(CEQ, European Council for Steiner Waldorf Education)
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BELGIUM

Federatie van Rudolf
Steinerscholen in
Vlaanderen

CZECH REPUBLIC i
Asociace waldorfskych Skol

DENMARK Respect for the individual child and the integrity of childhood, upholding

Sammenslutningen
af Rudolf Steiner
Skoler i Danmark

Introduction

the intrinsic rights of children and active support for human and cultural

FINLAND diversity lie at/the core of Steiner Waldorf education. The educational
Steinerpedagogiikan seura ry /

FRANCE approach embraces the idea that human and world experiences are
Fédération des Fcoles . o - . .

Steiner-Waldorf en France incorporated within a spiritual aspect and dimension.

GERMANY

Bund der Freien . . . .

Waldorfschulen eV. Steiner Waldorf schools and early childhood settings aspire to uphold
HUNGARY : B b ; ;

Maos Ve ot ethical principles and values, maintaining a professional structure and
Szovetsé : o1 s . . .

i ‘ operating within their appropriate legal framework. They are constituted
FegzinERelle Saole as not-for-profit educational organisations.

Rudolf Steiner in Italia

LUXEMBOURG : Gt ; -

\L/er'éig fir Waldorfpédagogik The educational activity in the schools and settings is informed by
étzebuerg

NETHERLANDS anthroposophy, a developing body of work initiated by the scientist,
Vereniging van vrijescholen . . :

- philosopher and educator Rudolf Steiner (1861-1925), focusing on the
Steinerskolforbundet . . . ;

POLN;DU - nature of the growing child and integrated approaches to teaching and
gL learning. Emphasis is given to the dual aspects of care and learning. The

Stowarzyszen Wspierajacych

Pedagogike Warldorfsk . :
i S educational approaches embrace pedagogy, curriculum, the assessment

ROMANIA
Federatia Waldorf din Romania and evaluation of teaching and learning, and the organisation,
RUSSIA __ ) )

Waldorf School Association administration and management of the settings or schools themselves.
SLOVAKIA

Asociacia priatelov slobodnych . . e .

Waldorfekyeh Skol The educational life and activity in the schools is formed and
SLOVENIA : : i Taae

SR wallerTiia underpinned by the following principles:

pedagogike

SPAIN The education

Asociacion de Centros
Educativos Waldorf-Steiner

SWEDEN e Education has the task of developing social consciousness, self-

Waldorfskolefederationen )
SWITZERLAND AND knowledge and ethical intelligence towards active, global citizenship.

LIECHTENSTEIN
Arbeitsgemeinschaft der . . . . .
Rudolf Steiner Schulen e Education is a social and cultural task, conducted in the public sphere

UKRAINE 3 s
Asociacia waldorfskih iniciativ and of unique importance for each person.

v Ukraini

UNITED KINGDOM
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e The education is inspired by observing and understanding the nature
of the growing child, in order to enable the teacher to respond to each

child’s potential, emergent capacities and developing qualities.

e The pedagogical approach, curriculum content & materials and
teaching methods relate to the age and developmental needs! of the

pupils.

¢ Education provides nourishment for the body, the soul and the spirit,
by fostering practical, aesthetic and cognitive modes of learning and

development.

e FEducation seeks to enable a person’s unique potential to unfold. In this

sense education is an agent of health and well-being - salutogenesis2.

e The pedagogical approach is holistic; artistic and imaginative; inter-

disciplinary and extendeds.

e Focal points are the acquisition of varied and relevant skills, the
development of a diverse range of competences and meaningful, positive

learning dispositions.

o The educational ethos is inclusive and non-selective, in terms of
gender, nationality, religious or other belief, ethnic or social background.
Schools and settings work to cater for pupils’ individual abilities and
capacities and, where resources and context permit, to provide for the

additional learning needs of children and young people.

! The educational approach is founded on an understanding that each person develops
through a sequence of physical, emotional and cognitive stages and changes throughout life,
particularly in childhood. The task of education is to meet the learner within the sequence of
developmental change and growth.

? Salutogenesis - salus, salutis (Latin) = health + genesi (Greek) = origin, beginning, derivation. By
Salutogenesis is meant “the origin of health”, as opposed to the traditional concepts of pathogenesis
and pathology (pathein = to suffer). This new paradigm in medical science originated in the USA in
the Sixties but began to gain footing in Europe only in the Nineties, when the soaring of health
service costs prompted more international attention to a new concept of “health” (Michaela
Glockler).

3 Extended learning — occurs where the teaching and learning resurfaces, or continues in other
lessons or periods, in addition to the allocated subject or lesson time, For example, the theme of
‘local geography’ may extend into music, painting and English lessons on the same day, or at
other times in the school-week. Elkind (1999) mentions this concept of ‘extended learning’ in a

discussion of the post-mbdern quality of Steiner Waldorf education.
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The young child

e A primary focus in early childhood practice is the education of the
young child’s senses through experiential learning.

e The phenomenon and quality of rhythm is a fundamental dynamic in
early childhood.

e The young child is, by nature, imitative and the early years educator
undertakes meaningful, practical activities worthy of such imitation.

¢ Child-initiated, imaginative play, alternating with guided experiences
of nature and practical human activities, are the lifeblood of learning and
development i‘n":the first years of life. The germ of individual creativity is

planted during this time.

The school child

e Formal teaching and learning begin on the basis of an assessment of
‘school-readiness’. In evaluating ‘school readiness’, indicators of the
child’s developmental stage and social age are used, in preference to
‘earliness’.

e Rhythm and continuity, imagination, inquiry and active involvement
are core features of the learning process.

e In order to provide continuity in the learning relationships between
teacher and pupils, a class teacher carries the main responsibility for a
class for a number of years in the primary and middle school period.

e The teacher works to model the classroom and learning environment
through the planning, preparation and structuring of lessons and the
development of authentic relationships within the class community.

e The pupils’ learning and progress are supported by ongoing and
contextualised observation, assessment and evaluation, generated by the
teachers, on the basis of the opportunities for learning provided and the

material covered.

The young person
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